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“behavior management ‘interfentions.

f . Home-Lettexs as a Techinique in Behayior Management .

.~
v

‘Varlous behavioral technlques using relnforeers available in
SChool settlngs have euccessfully reduced problem behaviors in school
children. /For example, the efficacy of token 'economies has been re-
peatedly demonstrated (O'Leary & Becker, 1967 0'Leary, Becker Evans
&-Saudargas}.19§9).~ Some studles'havé also 1néluded resources ava11-

able in.hpme or redidentiak settings.'

LY

In Baimex; Wolf-and.Phllllps'

(1970) study, for example, a schpol teacher sent da11y conduct~tards,

descrlbing study time and mlsconduct to personnel at a re51dent1a1

home. When' these reports earmed posrtlve and negatlve rewards at the

re51dent1a1 center, study time impfoved and disruptive ciassroom behav~

. ior, decreased “In another study, McKen21e, Clark, Wolf Kothera, and'

‘Benson (1968) 1nstructed parents to reward their ch11dren with'various

~

smounts of money for‘grades C and better and to withdraw money  for

_incompletes. By school. end, academie performance,had improved for all

children.. Ayllon, Garger and Pisor (1975) asked a teacher to send

'parents dally "good behav1or" lettersg. 1f thelr children were not dis-
-
Parents gave their chlldren rewards, recognition,

8 . v
and appreélatlén when they returned home with thls letter. Rates of .

ruptlve in q%ass

: classroqm dlsruptlveness were reduced dramatically when this technlque

The above st&dles 1nd1cate that a multltude of rein-

\

was 1mp1emented

’

'forcers in school and home settlngs have been used effectlvely in g

-

It is unfortunate that adequate’

, »

=" follow-ups offtheserinterventioné often have not been conducted.
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| (of high levels of inappropriate ‘classroom behavior.’ ’ "-

¢ ! .

The present study, iﬁvestigated the differential éffectiveness of

two behav10ra1 strategies (1. &nstructlens were siven to the teacher
teg g

2

- -

to reward approprlate and ignore problem Behav1ors, and, 2 notes des-

1

‘cribing daily behavior were sent to the chlld's mother and a home

contlngency program was 1mp1emented) in br1ng1ng about reductions in

‘e

a child's problem behaviors. The p051t1ve me%hodologlcal ‘features of

. the study included a four week base11ne perlod two separate behav1ora1 -

\ Vv
interventions, and a four week follow-up perigd to assess generallzatlon
. '- . ¢
of program gains. Yo K .
Lo i .
4 .

| . c M%thOd \

The educationdl sett1ng for this ‘program was a payochial school(

. -

Jlocated in Chicago. A six year, three month old black ma1e was

LA

selected by -the teacher for this school consultation program becauyse

.
- ¢
’ .

v

I Continuous behavioral data were obtained from dally classroom' )

. .

observatlons by two’ research techn1c1ans, not familiar With the purpose
)

of the study, utlllzlng a: modlfled Ker51on of the format descr&bed in

. .

%
Solomon and Wahler (1973). The three behaV1oral c1a551f1catlons,

. .Y > ¢
th.appropr1at de51rab1e and prBlem behav1ors contalned w1th1n each,
. . Ay l ‘,
ere defined as:\’ ! a . ‘ v & .
) T . oA LNt e
., ; ° ° : ‘ ’l ‘ e 0 '. ‘X <
alking (T) deSLrable -~ child speaks when recognlzed by~teacher.
. - child em1ts a. nonpermltted°sound 1n
| ' 7. - 4
vi 1at1on of the teaeher s rules _”;, e
Y e
Task (TK) d slrable - Chl d focu51ng on task (e g- . manlpulau
. » ° N !
B . 9@*1 .
¢ ‘ ) 3 T
, . \( . &\ \ LI 4 k4 .
) ) . T e \ . ’. g ‘ :
. 44 A - AR
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~ f - ¢ . ' . R )
' “ting objects at his own desk in accorda.n;ce !

’

¢ . with teacher's rules) ‘_;-
,' problefn - child focusing off*task ‘(e.g.,'using his - I
. - PR .4 !

7 . hahds to play witb his dén,p operty, com-
T ] ) .+ . munity property, another child's property,

. | - ¢ or afother child, thereby violating teacher's
‘l ‘. -
y . rules) . ' ' S ' 1
. . 7 ¢ N
Out of Seat (0) desixable - child leaves seat following teacher's per-
. ¢ ) : . .. = ‘M“
mission: ) e R SR
T TR et
- , NN
. . .problem - child leaves seat without permission RPN
] - ~ - I

. B '

+ The target child was observed during a morning reading period for

five mlnutes daily, using a fifteen second observe and, flfteen secotid -

- . < l“o

“record obsegvational format. Only the first problem or desirable be- ) P

- haV1or observed during the flfteen second observe interval was recorded

v
“

The dallx average percent of problem behav1ors ‘was computed by summlng 2

\. the three types of problem behaviors and d1V1d1ng the number of flfteen - .

second intervals the child was- observed. 0" ) -

.

Two classroom observors reached > 80% agreemeht on each category

.

for four'consecutgve sessions prlor to the start. of base11ne observa— ; .
. \ Y »

‘ o tions. During the dlfferent Pphases of the project,. weekly re11ab11— .

.

hity checks were made. Average observer agreementa[agreements/agreement .

and- drsagreements] was .99% for type of act1V1ty (e.g., -talking, on- . ' .

v « e T L.

v task out of seat)- and 99% for problem vs.! desirable behavlor. . s
. r N . N N 7 i -
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oy - Progxram ‘ . ’ _ .Y e T . ] .
: " . é ) , . v
+y¥"*  There were four phases in the study. DQuring the first ‘four weeks . .
) s 4 . N ‘
o (Phase 1), bas,'eline measures of tﬁe’ three behavioral categories were Vo

.

** obtained.,’ Durlng weeks five 4nd six (Phase 2)," the’ mterventlon ‘con-

«»

i . s:Lsted of weekly dlscussmns of general behavior mod:Lf:Lcatlon pr1nc1p1es .

’ ' - . 4 al ‘
bethreen the teacher and consul;lng’ psychologlst (the first author)., " .
¢ ‘The teacher was- asked"to «reward appr0pr1ate behaviors and ignore pro-

S s B

blem behavmrs. .Phase 3 1asted from weeks seven to e1even. Each day .

st the target Chlld recelved a ietter from his” teacher which was, de11vered P
N . B

“—to hlS mother. If the ch11d manlfeSted 1ess than 40% .probiem behav1o,rs, A ‘ .

. . he was pralsed and glven a commendmg letter, whereas greater; than or,
. L
- . equal to, 40 b havior resulted in an unfavorable 1etter. When t}u.s e s
\ procedure was initiated, the chJ.ld's mother pro;nlsed that 1f he received

' - primarily‘favorable Ietters, he.w0u1d be able to go on a special family
a - > ~ ) >

. - trip. POSltlve 1etters also earned the. ch:le Pralse from his .mother.

[ s \ -
T . Dﬂrmg Phg.se 4, the cluld contlnued to rece1ve p051t3‘ve or megative

AL e

1]

L)

1etters cont:u';&ent upen’ daLly conduct however, no external home cont#n-

gencles were lmplemented., Teacher and mother pralse contmued to be ) .

S . earned with: p051t1ve letters, . . ' 3 . J
- ° t.. . » . ; \ ': o . ’ . . *
- . L . 1 . N e o~ .
T N : : R Results . . 3 .
- . . R ! . s ) ; v ' ' : r
- .
MY : ]Durlng the basell:ne perlod the target child manlfeseed a®da11)r
, .- . o
< average of 50° problem behaviors. Furthermore, the teacher stated that
¢ o ’ N -
_ ,his problerﬁ behayiors were extremely -dlsruptlve sinde other children * .
R 5 : - A . .
v often ijnitated"ius%actmg out behaviors. '
. 4 By L 4 .
. u, . + ‘..5 ., ’ - . >‘ ' . ‘. <, . .
. . 9 -
'] A . . . -
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(\ -~ . - ‘ (Q'.Q ‘ ',_\ . . .
* During Phase 2, problem‘behaviors were only siightly reduced to

N .

48%. After the chlld's mother and teacher Jolntly 1nst1tuxed the token
letter sysfpm, wlth its contlngent famlly 1:r1p,2 the percentage of
: discipline problems dlmlnlshed to 31% This loy frequency ,of manage-

ment difficuity decreased even further to 29% during the fou%—week

follow-up period. Qpring this phase, the teacher reported that other . .
L . R . . .

.~ children in her classroom were generally better behaved and reéponded'.

" more positively to her directions.

. * -

> Discussion T
/-The study's main finding was that home-letters, with dnd witheut
\(. *- S 0%
an external contingency (Phases 3 and 4), conduced <ubstant1a1 redug-

K .

l
N tlons in problem behﬁ;fg%s whereas general discussions of behaV1ora1

- -

'technlques (Dhase 2) did ndt affect classroom nlsbe&av1ors. leen

-

the ch11d'g high rates of problem behaviors, 1t 1s\p0351b1e that selely

.

attending to de51rabie behQV1ors and'lgnorlng dgsruptlve behaV1or§ was
. N\ e

.
-

'not a. potent ‘enough techniqpe,to reduce the child's rule'Violations. o

v

KN

"It is also conceivable that .mere discussions of these behav1ora1

pr1nc1p1es did not -lead -to a change in the teacher s relnforclng be-’
L] ¢ s .
haviors.® In any event, implementat;on of the Hbmerletter'contingency

o
.

A ' s . - .. . . g -
led to immediate p051tlve changes in the chlld's classroem behav1ors. .

©

» . -

The target ch11d 1n1t1a11y was extremely 1nterested An atta1n1ng

p051t;ve dally reports in order to gain ‘access to a famlly vacation.
The authors had planned to exclude” da11y 1etters “from tﬁé follow—up

perlod however, both ‘the child and teacher requested that 1etters

a ' ,\., -

/
.
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be contlnueg in this last phase. The teacher folt that 1etters were

helping the child gain better contro]l over hlS behagaor. The child

.

&

contimued to be extremely eager to receive positive reports, and looked

Ve

forward to the concomitant teacher and mother praise. " During this °

v \ § .
last phase, rates of misbehayiors continued to decline. The target
child 1earned'se1f-fegu1atory.skills initially .to meet the external

contingency and later to earn praise from the teacher and the mother.

The present study suggests that a relatively Simple letter-home

contingency can bring about important positive chqnges in a child with’

>

Furthermore, after removal of the.coh- .
tlngency,éthe mere presence of the letter: and pralse effectivel

. Yé? |

Given the case-study qeture of this study,

school acting-out problems.

malntalned classroom galns
4

the andlngs need to be 1nterpreted with caution, Repllcatlon[of this

stud Wlth a ldarger sample would prov1de req3;51te data for ,determining

.

the generalizability of findings.
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